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Pe3zume

Ogaa craTrja ro Ipoy4dyBa KOHIIENTOT Ha ,,JIPyTH-
oT", MOBEKE BO CMUCIIA HA ,,pa3IMIHUOT" OTKOJIKY
Ha ,,0HOj IITO HE CyM jac™, BO CBETJIOTO Ha WHTE-
rparjaTta 1 MHKIy3HjaTa BO M3PACIICKHOT eayKa-
THUBEH CHCTEM W BO HM3PAEICKOTO OMIINTECTBO. 3a
Taa 1en Oea BOBEJCHH J1Ba HOBH KOHIIENTA: ,,pa3-
JIMYeH JpYyr u ,,3HavaeH pa3iandeH Apyre. On
aHajM3aTa Ha JWTeparypara ce TOKaxka JieKa,
criopei MOJICJIOT 3a MHTerpalvja M ujaejara 3a
HOpMau3alyja, 00pakameTo CO ,,JPYTHOT KaKo
YOBEYKO CYIITECTBO, HAMECTO CO ,,JIUIIE CO MoceO-
HU MOTpeOu*’, € MUHIMH3HUPAHO, J07¢Ka OCHOBHA-
Ta UJICOJIOTHja HA WHKITy3WjaTa ce COBIara co Xo-
JIUCTUYKUOT M TUTYPATUCTHYKUOT TODJIEHA IITO ja
MOJIPXKYBaaT YHHKATHOCTA Ha  ,,pa3lINYyHHOT
JpyT* ¥ TO HacO4YyBa KOH JKMBOT IIITO MMa 3Haye-
Be. AHanu3ara Ha MPUMEPHU O]l U3PAEIICKOTO OIT-
IITECTBO MOKAXYBA JIeKa, ¥ TIOKpaj HalpeaHaTaTa
JIETHICIIaTABA M CBECHOCTA 3a JIAIaTa CO MOCeOHH
MoTpedr, MOMEHTATHATA CUTYallfja He TH UCIION-
HyBa KPUTEPUYMHTE Ha UHKITy3Wja. PeamHocta BO
00pa3oBaHUETO MOKaKyBa JeKa He TIOCTOM Peop-
raHu3alyja Ha CHCTEMOT, KaKO KITyYeH KPUTEpH-
YM 3a WHKIy3HWja, WaKO BEKe C€ CIPOBEACHH
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Abstract

The article examines the concept of "The
Other" bearing the meaning of "different",
rather than the meaning of "whoever is not
myself', in the light of Integration and
Inclusion in the Israeli Educational System and
Society. For this sake two new concepts have
been coined: "different-other" and
"significant different-other". The literature
analysis indicates that according to the
Integration Model and the idea of
Normalization, the reference to "The Other" as
a human being rather than "a special needs
person”" is minimized, while the ideological
basis of Inclusion matches a holistic and
pluralistic ~ view which encourages the
uniqueness of the "Different-Other" and leads
him towards a meaningful life. The analysis of
examples in the Israeli society yields that
despite advanced legislation and awareness
towards individuals with special needs, the
current situation does not meet the criteria of
Inclusion. The educational reality indicates that
no restructuring of the system, as a major
criterion of Inclusion, has taken place, although
the principles of early identification,

NPUHIMIMTE 32 PAaHa WICHTHU(HMKALM}A, MHTEP-  intervention and monitoring are already
BEHLIMjA U CIICLCHE. implemented.
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FROM PRACTICE TO PRACTICE

OnmTHoT BIIEYaTOK IITO MPOMW3JIETYBa O OBaa
CTaTHja € JIeKa, M TOKPaj CTPEMEKOT 3a PaMHO-
NPABHOCT U €JHAKBOCT BO 3aKOHOAABCTBOTO, TPE-
0a Ja ce BIOXKAT HANopu 3a yOeIoyBame Ha jaB-
HOCTA JIeKa ,,pa3indeH ApYyr' €, IpBO U OCHOBHO,
YOBEUKO CYLITECTBO, IIa OIIUTECTBOTO € JO/DKHO
NOBEKe J1a TO JIOKUBYBA KaKo ,,3HAYaeH pa3iiu-
YeH JPYr'‘ OTKOJIKY KaKo ,,pa3JjiM4eH Apyre.

Knyunu 360poeu: unxnysuja, unmezpayuja, Hop-
manuzayuja, nocednu nompeou, ,,paziuuer opye

Boeeo

KonrmenTot ,, ipyruoT* Ha €BpejCKN MMa JBE 3Ha-
4yewa: 1. OHOj IITO He cyM jac. Bo Toj ciyuyaj, cu-
Te JIyre ITO TH TI03HABA WJIM HE TH TI03HAaBA €IIH-
HKaTa, 0€3 pas/vKa Jajii ¢e POJHUHU, IPHjaTeIIn
WJIH TIEJIOCHU CTPAHITH, K€ Ce CMETaaT 3a ,,JApyTH-
oT*; 2. HUCKIy4YHTENeH, dYyleH, CO IOoceOHn
notpebu; pazauden. OBaa cratyja ro nMpoydysa
KOHLENTOT , APYTHOT CO 3HAUCHE MOBEKE Ha
,»Pa3IMYCH OTKOJIKY Ha ,,0HOj IITO HE CyM jac™,
BO CBETJIOTO HA MHTErpallfjaTta U UHKITy3ujaTa BO
M3paeNICKOTO OIIITECTBO M BO H3PACICKUOT
elayKaTHBeH cucTeM. KOHIENTOT ,,pa3imdeH
APYr* e KOBaHWIA O/ aBTOPUTE KaKO 3aMeHa Ha
KOHIIENTHTE ,,CO TIOCEOHM MOTpedu™ , MCKIIy-
YHUTENEH", ,,HECIIOCOOCH ", KOMIITO ce CpeKaBaar
BO JIMTepaTypaTa 3a moceOHu moTpedn. Kon-
LIETITOT ,,3HAYaeH APYr* ce OJHEeCyBa Ha Juu-
HOCm, KAKO WMo e YleH Ha CeMejcmeomo Uiy
OU30K npujamer, KOj € 8axdceH 80 Heuuj HCUBOM
UnU uMa 201emo enujanue 6o Heuuj sicueom (1).
Bijanuero Ha ,,3HaYajHUOT IPYT™ BO Pa3BOjOT
Ha TIOEJMHEIIOT CE jaByBa BO TOJIeM OpoOj HCTp-
aXyBama BO COIMOINCHXOJOIIKATa W BO TICH-
xojomrkara jureparypa ox 1940-tute (2). Tep-
MHHOT ,,3Ha4aeH Apyr" e kopaHuua Ha Sullivan u
Mead, xou cyrepmpaar jaeka BO TPOIECOT Ha
colldjayiu3alja, JPYTUTe CIy)KaT Kako pe-
(depenmna 3a yOenyBamara M BepyBamara Ha
rmoeTuHeIoT (3).

Ogaa crardja ro mpoy4yBa KOHIENTOT ,,pa3iu-
YeH Jpyr* Kako ,,3HavacH pa3iuyeH Apyr* BO
CHCTEMOT Ha OIMIITECTBOTO M HAa €IyKAaTHUBHUOT
CHCTEM, TOBP3YBajKH TO CO J[BaTa ITOCTOCUKH
MIPUCTAINN: WHTETPALMCKH MOJIEIN, Off €Ha CTpa-
Ha, U JBWXKCHE 32 UHKIy3Wja, of apyra. Opaa
CTaTHja IJIABHO € CO JIOKaJIeH KOHTEKCT, HO, UCTO
Taka, Ce MOTINHPa Ha UCTPAKyBambarTa, Kako 1 Ha
3aKOHOJIABCTBOTO BO CBETCKH PAMKHU.

The overall insight from the article is that
despite the strive towards equity and equality in
legislation, efforts should be channeled to
persuade the public that the "Different-Other" is
first and foremost a human being, and it is the
duty of the society to view him as a
"Significant Different-Other" rather than a
"Different-Other".

Key Words: inclusion, integration, normalizati-
on, special needs, "different-other”

Introduction

The concept of "The Other" in Hebrew has a
double meaning: 1. whoever is not myself. For
that matter all the people that one knows or
does not know, whether family, friends or total
strangers will be considered as "The Other"; 2.
exceptional; strange; with special needs;
different. This article examines the concept of
"The Other" bearing the meaning of "different"
rather than "whoever is not myself" in the light
of Integration and Inclusion in the Israeli Social
and Educational Systems. The concept of
"different-other" that was coined by the
author substitutes the concepts "having special
needs", "exceptional”, "disabled" which appear
in the literature on special needs. The concept
of "significant other" refers to “a person,
such as a family member or close friend, who is
important or influential in one's life”. (1) The
influence of the "significant other" on an
individual's development appears in a large
number of studies in the social-psychological
and in the psychological literature since the
1940s. (2) The term “significant other” was
coined by Sullivan and Mead who suggest that
in the process of socialization the others serve
as a reference for belief and behavior for an
individual. (3)

This article examines the concept of "different-
other" as "significant different-other" in the
society and in the educational system, with
relation to two existing approaches: the
Integration Model and on the one hand, and the
Inclusion Movement on the other. The article
refers mainly to local contexts but relies on
worldwide studies and legislation as well.
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[exnapamuenu u HnPAKMUYHU HUBOA HA
UHmezpayuja u UHKIy3uja

JlebaraTa okoiy WHTerpamujaTa ¥ WHKITy3HjaTa
MpPOU3JIETyBa O]l MPOOJIEMATHYHUOT CTaB Ha OIl-
MITECTBOTO 3a HWHTErpandja Ha ,,pa3IndHAOT
JIpyT* Ha TPUPOJIEH U aBTOMATCKU HA4YMH. 30LI-
TO Ha JyI'€TO UM € TEeUIKO Ja TY npudarar oHue
mTo ce nmonHakBu of HuB? OJ Kaje MOTEeKHYyBa
t0a? Toa Moxe Ja mpousierysa of JTabOKUTe
TICUXOJIONIKH CTPABOBU WJIM OJI TIOTPEITHHOT Ha-
YHH Ha enykamnyja. VICTOpHCKH TienaHo, Toe-
JUHIMTE HA KOM CE TIIeAaN0 KaKko Ha ,,pa3iIHycH
TIpyT** )KUBEEIIe OJIBOCHO, 0€3 MOKHOCT 332 MHTET-
pauyja Bo onmtecTBoTo. CeKako, OMIITECTBOTO
HE MMOKAKAJIO BOJ[ja MM MOXKHOCT Jia C€ CITPaBU
CO HUBHHTE TIOceOHM MOTpedn. Bo cpemHuoT Bek
TaKBHUTE JIMLA OUie XOCTIUTAIU3UPAaHH BO CIICLH-
jaTHM MHCTUTYLIMHM BO PaMKHTE Ha IpKBaTa, 0e3
pasriielyBame Ha MOJKHOCTA 332 OCTBapyBambe Ha
HUBHOTO TIpaBO 3a mHTerpanuja. [IperxomHurm-
T€ Ha MHTErPAICKAOT MOJIEN TTOCOYMIIe JIBE Ha-
COKHU 32 CaHUpame Ha HelpaBjaTa: jaBHO oOpa-
30BaHue (4) ¥ 3aKOHOIABCTBO (5, 6). 3aKOHOAAB-
CTBOTO BO OBOj KOHTEKCT C€ pasrjielyBajio Ha
JeKJIapaTUBHO HUBO, I0JIeKa OTpedara 3a TaKBO
3aKOHOAABCTBO, CO IIEN JIa C€ IMIOCTUTHE PaMHO-
MPaBHOCT, TOCOYYBA JeKa OMIITECTBOTO CE yIITE
HEMaJo CTaB 3a WHKITy3Hjara. JaBHaTa TepIier-
Mja, o] Ipyra CTpaHa, TOKaKyBa MOMPAKTHYHO
HHBO, a C€ OJHECYBa Ha TOa KaKo ce TpeThupale
,pazmmuaute npyru‘. Bo CAJ] m Hacekaae BO
CBETOT OWJie IOHECEHH TPOIKCH 3a paMHOIpa-
BEH TpeTMaH Ha yunara co nonpedeHoct (7). Bo
W3paen, 3akoHOT 3a €THAKBU MpaBa Ha JMIATa
CO TonpeyeHocT (8) ja ucTakHyBa ciloboaaTa 3a
JIMIIaTa CO MOTPEYSHOCT J]a YUYeCTBYBaaT aKTHB-
HO BO cute chepu Ha xxuBoTOT. Cenak, M3Bem-
TajOT O HPKAaBHUOT KOHTposop (9) oTkpwmi
NpPEeYKHd BO CHPOBEAYBAKETO HA IMPOMHUCHTE BO
JOMEHOT Ha eAyKalujara, 3ApaBCTBOTO, CMECTY-
BameTO M CII000AHOTO BpeMe. CTpydHHTE JHIA
Ce COTJIACHHM JIeKa U 3aKOHOJIABCTBOTO M jaBHATA
eAyKalyja ce IMoJIe/THAKBO BaKHU 332 HHTETPUpPa-
e Ha JIuIara co nonpedeHoct. Cemnak, 3aKOHO-
JABCTBOTO CaMo 110 cebe He € COOJBETHO 3a CO3-
naBame ommrecTBeHa pedopma (10), m 3aToa e
HEOTIXO/[HA POMEHa Ha CTaBoT. [Ipamamero u3-
HeceHo o Rimerman u Arten-Bergman (11) mo-
couyBa Ha BpCcKa Mery jaBHaTa TICpIICTIIH]ja
(MpakTUYHO HMBO) M 3aKOHOAABCTBOTO (JEKIIa-
paTWBHO HUBO) BO TPHIIOT Ha IpaBaTra Ha ,,pa3-

The Declarative and Practical Levels of
Integration and inclusion

The debate which revolves around integration
and inclusion derives from the problematic
stance of the society to integrate the "different-
other" in a natural and automatic way. Why do
people find it hard to accept those who are
different from them? What is the origin of this
difficulty? This may derive from deep
psychological fears or from wrong education.
Historically, individuals who were perceived as
"different-others" lived in segregation and had
no chance to integrate in society. Clearly, the
society showed no willingness or capability to
handle their special needs. In the Middle Ages
such individuals were hospitalized in special
institutes that belonged to the Church without
any consideration of their rights to be
integrated. The ancestors of the Integration
Model emphasized two directions in order to
remediate the injustice: Public Education (4)
and Legislation. (5, 6) Legislation in this
context is considered as the Declarative Level,
while the need for such legislation in order to
foster equality indicates that society has not
adopted an inclusive stance yet. The public
perception, on the other hand, expresses the
more practical level and relates to how
"different-others" are treated. Acts with regard
to equality were issued in the USA and
worldwide. (7) In Israel, the Act for Equality of
Rights for Individuals with Disability (8)
emphasizes the freedom of individuals with
disabilities to participate actively in all life
circles. Nevertheless, the State Controller
Report (9) detected obstacles in the
implementation of the Act in the domains of
education, health, accommodation and leisure.
Professionals agree that both legislation and
public education are equally crucial to foster the
integration of individuals with disabilities.
However, legislation in itself is not adequate to
create a social reform (10) and, therefore, a
change in attitudes is necessary. The question
brought up by Rimerman and Arten-Bergman
(11) demonstrates the link between public
perception (the practical level) and legislation
(the declarative level) with regard to the rights
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auyHUTE ApYyTH‘. ,.Jlanu uHBanuickara MeH3uja
U TPUAPYKHUTE YCIyTH TPUIOHECYBAAT 32 WH-
TerpalryjaTa Ha MOCJANHIIUTE BO OMIITECTBOTO W
3a 100po BpaboTyBame? MOXHO U € THE Ja ce
JNETyMHO pellieHWe, HO HE HYJAaT BUCTHUHCKA
MOYKHOCT 32 MPOOWBamke HHU3 3aTBOPEHUOT KPYT
Ha 3aBHCHOCT W OMNIITECTBEHA H30JalHdja Ha
JUIIaTa co mornpedeHocT? (cTp. 26)

Dorner, 106po mo3HaT MEeH3MOHHUPAH CyAHja Of
U3paern, Bo eIHO MHTEPBjy YKaKyBa Ha BpcKara
Mery MpoMeHaTa BO OIMIITECTBOTO W 3aKOHOJAB-
CTBOTO: 3akonom 2u pegrexmupa onuimecmee-
Hume 8peOHOCIU U MOodCe Od 800U 00 ONUIMEC-
meena eonakeocm. Cenak, 3aKOHOM He Modice 0a
bude danexy 00 onumecmeomo, 3aumo mpeba
0a nocmuene aecumumuocm (12). Cynujara yka-
KyBa Ha (aKTOT JieKa JICHEC TMOCTUHIUTE BEKe
HE ce TUCKPUMUHHUPAHU TPU UHTEPBjyara 3a pa-
00Ta mopaay HUBHATa CEKCyalHa OpUEeHTalHja, a
XOMOCEKCYaIIUTe UMAaaT MpaBo Ja CTaHAT POJIH-
tenu. Cyaujata UMIUIMIUpA JeKa MMpoMeHara U
3aKOHOJIaBCTBOTO c€ Mel'yceOHO TIOBp3aHH, a ja-
30T Mery HUB Tpeba Ja Oujae olpkaH BO TpaHH-
LIUTE Ha Pa3syMHOTO W Ja Ouze m30amaHCHpaH.
Moxebu ke ce J1oje 10 3aKIy4YOK JIeKa OBa IMo-
r7aBje yKaxKyBa Ha ja3 Mery JeKIapaTHBHOTO
HUBO M HETOBOTO CIIPOBEIYBame, Ia Ha TOj Ha-
YUH TIOKaXXyBa JieKa ,,pa3jiM4HMTE JAPYru‘‘ ce
NMO3HAYAJHU TEOPETCKH OTKOJIKY MPAKTHYHO.
Hapennute mornasja ke TH HCTpaKaT OBHE
ja30BH BO OIIITECTBEH U €AyKAIIUCKA KOHTEKCT.

» PazimaHuor
KOHTeKCT:

Apyr*“  BO  ONIITECTBEH

1. Humezpayucku mooen u nopmanuszayuja

Bo 60-Tute roguHM 01 MUHATHOT BEK, OPTaHH-
3aIMUTE IITO ce OOpea 3a MmpaBara Ha JIMIATa CO
MIOTIPEYEHOCT 3all0vHaa Ja Ce 3ajaraaT 3a Iie-
JIOCHa ONIITECTBEHa pedopma, HAMECTO Orpa-
Hu4eHu pedopmu u nomomt (13). Ha eqna un-
TepHaronanHa kondepenmuja McConkey (14)
ro oOBHHYBa OIIIITECTBOTO: ,,/Jadosme 6emysa-
e, a He ycneagme 0a 20 ocmseapume. Bemueme
odexka Iuyama co NONPeyeHoCcm Ke Huseam co
Hac u mery Hac, Ho He ycneasme 0d 20 CHopume
moa“. OBue 300pOBH IIOCOYYyBaaT JaeKa OIl-
IITECTBOTO HE T'O NpENno3HaBa MOCTOCHETO Ha
pasIuKuTe Mery TOSAVHIIUTE U He TH IpU3HaBa
pasIuKUTEe Kako BpeaHocT. OmmTecTBOTO C€
VIIITE Ce CTPEeMH KOH YHU(DMKAIMja Ha HETOBUTE
YJICHOBH Ha TOj HAYMH INTO M3pa3yBa kenba 3a

of "different-others": "Do disability pension and
accompanying services contribute to the
integration of the individual in society and
employment-wise? Is it possible that they
provide a partial response but do not offer a real
opportunity to break the circle of dependence
and social isolation for individuals with
disabilities?" (p. 26).

Dorner, a well-known retired judge in Israel,
refers to the link between the social change and
the legislation in an interview: "The Law
reflects the social values and can lead to social
equity. However, the Law cannot stay too far
away from society because it needs to gain
legitimacy". (12) The Judge relates to the fact
that nowadays individuals are not discriminated
in job interviews anymore because of their
sexual preferences, and homosexuals have the
right to become parents. The judge implies that
change and legislation are interrelated and the
gap between them should be maintained
reasonable and balanced. It might be concluded
that this chapter indicates a gap between the
declarative level and its implementation, thus

showing  that "different-others" are
significant  theoretically  rather than
practically. The following chapters will

explore these gaps in social and educational
contexts.

The 'Different-Other"” in the Context ol
Society:

1. The Integration Model and Normalization
In the 1960s organizations fighting for the
rights of the disabled started to advocate for a
comprehensive social reform rather than limited
services and assistance. (13) In an international
conference McConkey (14) blames society in
his words: "We've made a promise and failed to
keep it. We promised that individuals with
disabilities will live with us and among us but
failed to do so". These words imply that
society fails to recognize the existence of
differences between individuals, and does not
acknowledge differences as a value. Society
still strives for a unification of its members,
thus expressing a wish to "normalize" people's
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,,HOPMaJIHO®* OJTHECYBam€ Ha JyreTo u 3a ,,HOp-
MaJjeH HauuH Ha xuBeewe. Cropen MpHUHIIU-
[OT 3a HOpMajau3alMja ¥ MapagurMHUTE IITO
npeoBiagyBaar Bo gouHute 60-tH 1 panure 70-
TH TOJVHH, MEIUIIMHCKATA Tapagurma, ,,pa3ind-
HHUOT JIpyr* Tpeba /1a ce BKJIONM BO PaMKHUTE Ha
OMIITECTBEHUTE HOPMH, AOAEKa TPETMaHOT ce
¢doxycupa Ha ,,IONpaBame’ Ha MOMPEUCHOCTA U
Ha J1epHLUTOT, a TTIaBeH KPUTEPHYM Ce 31paBje-
TO/HEOITeTeHOCTa W 0OJIeCTa/OTCTAITyBAmHETO.
Reiter (15) mpernocraByBa Jieka WHUIIHjATHUTE
MHTEHLMH Ha IPETXOJHULIUTE HA HHTETPALUCKH-
OT MOJIEI 32 ,,pa3InYHUOT APYT** BO OMIITECTBO-
TO He Ouiie pa3dpaHy, Ma 3aToa MOUMOT ,,pa3iIH-
YeH CTaHaJ HEraTUBEH, a IOUMOT ,,HOpMaJieH
CTaHaJ MO3UTHBEH. JloJeKa METO0T LIMPOKO Ce
NPUMEHYBaJ BO 00pa30BHUTE U PeXxaOuInTaLiC-
KUTE MHCTUTYLMH, TO] HE C€ OAHECYBal Ha IO-
ceOHOCcTa Ha ,,paznuyeH Apyr™. Ha Toj HaumuH,
paMKaTa Ha CHeLHjajHaTa edyKauuja To Harja-
CHJIa COOJIBETHOTO W (PM3HYKO TPHCYCTBO, KOE
CTaHaJIO 3HauajHa BPEAHOCT, a HOpMalM3anyjara
ce IOCTUTHyBaJa Ha CMETKa Ha YyBCTBOTO Ha
n30Jalja U OTTylyBame Ha ,,pa3IMYHUTE JPY-
ru" Bo ommrectBOTO (16).

Ce 4yMHU JAeKa MPUHIUIIOT HA HOpPMajlHM3aluja
(bapeM Kako MHTEpPHpPETHUpPaH) HEMa XOJMCTHY-
KM TIOTJIe]] Ha ,,pa3IMyHUOT APYr, HAABOP O
nornpeyeHocra. Toj mpercraByBa jaceH KpUTe-
puyM 3a 100po u sowo, npuaTIuBO U HETIPH-
(daTIMBO, HOPMAJIHO W HEHOPMaHO. buaejkn
noBekero Jyfe ce AepuHUpaHH Kako HOpMal-
HH, aBTOMAaTCKH, ,,pa3IMdHUTE OPYTU* CTaHyBa-
aT TOTYMHETH Ha ommTecTBeHara ckana. Ce
Joara 10 3aKJIy4OK, 3HauH, JEKa ,,pasJuuyHUTe
APYTru* He MOKAT /1a ce cMeTaaT 3a ,,3Havaj-
HM Pa3JIM4YHH JPYru* cropex NPUHIHUIOT HA
HOpMAaJIM3aNuja.

2. /lsusicervemo 3a UHKIy3uja u Keaaumem Ha
Jcusomom

OmmTecTBEHO-EKOJIONIKATa TTapaTurMa, Koja 3a-
moyHa Bo 90-TUTE rOJWHM HAa MHHATHOT BEK, ja
HarjacyBa OJI'OBOPHOCTa Ha OIITECTBOTO 3a
CTUTMaTHu3aldjaTa Ha ,,pa3UdHATE IPYTH" H
norpebara 3a OTCTpaHyBamhe Ha OMINTSCTBEHATA
crurmatu3zarja (17). OmmrecTBeHaTa mapaaunr-
Ma cMeTa Jieka Ja ce Omme ,,pa3nuyeH e mpea-
HOCT, a He TIpeyKa U ro npedepupa mryparu3mMoT
BO yHHU(UKaIMjaTa KaKO COIHjaTHa BPEITHOCT
(18). HaBuctuHa, 0BOj MOJEN HampaBU 3amMeHa
Ha ,,TOCEOHU TOTPEeOH™ CO ,,pa3HOBHIHH ITOTpPE-

behavior and their way of life. According to the
principle of Normalization and the prevailing
paradigm of the late 60s and early 70s, the
Medical Paradigm, the "different-other" should
fit into societal norms, while treatment focuses
on "fixing" the disability and the deficits, and
the main criteria are health/intactness versus
sickness/exception. Reiter (15) assumes that the
initial intentions of the ancestors of the
Integration Model towards "different-others" in
society were probably misunderstood, and
consequently the term '"different" became
negative while "normal" became positive.
While this method was applied extensively in
educational and rehabilitative institutions, it
failed to relate to the uniqueness of the
"different-other". Thus, Special Education
frameworks started to emphasize conformity
and physical appearance which became an
important value, and normalization was
achieved at the expense of feelings of isolation
and alienation of the "different-others" in the
community (16).

It seems that the principle of Normalization (at
least as interpreted) lacks a holistic view of the
"different-other" beyond the disability. It
presents clear-cut criteria of right and wrong,
acceptable and unacceptable, normal and
abnormal. Since most people are defined as
"normal", "different-others"  automatically
become inferior on the societal scale. It is
concluded, then, that "different-others"
cannot be considered as 'significant
different-others" according to the principle
of Normalization.

2. The Inclusion Movement and Quality of
Life

The Social-Ecological Paradigm  which
commenced in the 90s of the last century
emphasizes the responsibility of society in the
stigmatization of "different-others",
acknowledges the importance of public
education towards "different-others", and the
need to remove social stigmas (17). The social
paradigm views Dbeing "different" as
advantageous rather than as disability, and
prefers pluralism to unification as a social
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Oou”. JIBMKEHETO 3a OIIITECTBCHA MHKITY3Hja ja
npeneuHUpa TONpEeYeHOCTa KaKo pe3yiTar Ha
HEyCIIeNTHA WHTEepakiyja Mery TOCHUHIINTE H
CpenuHaTa, jaCHO HarJacyBajKH JieKa cocTojoara
Ha TIOMPEUYCHOCT € OIMMTECTBEH MpoaykT (16).
Bo 2001 roguna, CBetckara 31paBCTBEHA Opra-
HU3alMja U3jaBu Jieka AUCHYHKIMOHAIHOCTA Ha
MTOEMHEIOT He MPOM3JIETyBa CaMo Off MOoTpeye-
HOCTa TYKY, MCTO Taka, O HEYCHEeXOT Ha OIl-
IMTECTBOTO Jla TH pa3depe MmoceOHUTE MOTpedH
Ha JmreTo co monpedeHocT (19). KonmenTor 3a
HOpMalTU3allja € 3aMEHET CO KBAJUTET Ha KH-
BOTOT, KOj YKa)KyBa Ha cio0ojiara Ha u30op, ce-
OCHCIIONHYBAKETO, HE3aBHCHOCTA BO COICTBE-
HUOT JKMBOT M TOYUTYBamETO OJl CTpaHa Ha
Biacture (20). ,,KBanurer Ha )XMBOTOT" € TiaB-
HO UCTPa)KyBaH BO COTJIACHOCT CO KPUTEPUYMOT
KojimTo To yTBpayBa (21). HcrpaxyBamara ja
3roJieMyBaat CBECTa 3a YyBCTBOTO Ha cpeKa U 3a-
JIOBOJICTBO HA ,,pa3iIMYHHOT APYT*, a CTPYIHUTE
JHIa ce COTiacyBaar 3a Ba)KHOCTAa Ha caMOeBa-
Jyarpjata HaJBop OJf KPUTSPUYMHUTE IITO TH OT-
CIIMKYBaaT JKHBOTHHUTE yCIIOBH (22).

HaBuctuHa, NpuHIMIIOT HAa HOpMajiHW3andja U
WHTETPAIICKHOT MOJIEN IO Pa3riieAyBaar ,,pas-
JMYHUOT JAPYT* Kako OOJHO JIUIE/JNUIe CO He-
JOCTaTOK, KOoewmTo Tpeba Ja ce M3Jeud TIIaBHO
CO COTICTBEHH HAIlOpH CO TIOMOII O] €KCTIEPTH.
Kako u na e, ommrecTBeHaTa mapaaurmMa u JBH-
KEHETO 32 WHKITy3Hja ro pasrieayBaar ,,pa3inyd-
HUOT JIPYyT*‘ KaKo TMOEIUHEI] CO MOCEOHOCT, KOj-
LITO MOJKE J1a TPHIOHECEe BO OMIITECTBOTO HA
HeroB noceOed HauwH. CeTHIBE acIeKTH ITOKa-
KyBaaT Kako IBHKEHETO 3a OIIITECTBCHA WH-
KITy3Wja TJiena Ha ,,pa3nuaauot apyr'. 1. [loceb-
Hocm: BepyBame JieKa CEeKOj MOETUHEeIl € IToce-
OeH; 2. [1nypanuzam: Ipu3HABaKkE JICKa CEKOj Y0-
BEK € pa3n4eH Of] JPYTHOT U JeKa OIIITECTBOTO
MoOpa Jia TO O/Ip’KyBa ONIITECTBEHHOT ILTypalTH-
3aM CITiope]] pa3HOBUIHOCTA Ha MOTpeduTe, a He
caMo Crope]] pa3InYHATE HAYMHU Ha JKUBECHE,
CTHOpe]] €THUYKATa WIN TOJIMTHYKATa Pa3HOBUJI-
HocT; 3. [lodobpo oa ce dasa omxoaxy oa ce
3ema: BepyBame JieKa CeKoja JIMYHOCT € Toce0-
HAa, ¥ 3aT0a MOKE Ha HEKOj HAUWH J1a IPUIOHECe
BO OMINTECTBOTO; 4. Xoaucmuuku noeied: pas-
IJieyBamke Ha CpeIUHATa KaKo JAeN OJ1 MoeAnHe-
[IOT; €HAKOB MPHUCTAl BO pa3rielyBameTo Ha
cujiaTa W HEJOCTaToluTe; pasdupame JeKa Mo-
MIPEYEHOCTa € €HA OJf MHOTYTE JPYTH KapaKTe-
PUCTHKH Ha ToeAWHEeNoT. Moke Ja ce 3aKiIydH
JIeKa OIIITECTBEHATA MapajurMa U JBUKCHETO

value (18). Indeed, this paradigm has
substituted "Special Needs" for "Diversity of
Needs". The Social Inclusion Movement has
re-defined disability as an outcome of
unsuccessful  interaction  between  the
individual and the environment, with clear
emphasis that a condition of disability is a
social product (16). In 2001 the World Health
Organization stated that a dysfunction of an
individual does not derive only from the
disability but also from the failure of the
society to understand the special needs of
individuals with disabilities (19). The concept
of Normalization was substituted by Quality of
Life, which relates to the freedom of choice,
self-fulfillment, autonomy over one's life, and
respect on the part of the authorities (20).
"Quality of Life" was mainly explored with
regard to the criteria which determine it (21).
Studies enhanced the awareness towards the
sense of happiness and satisfaction of the
"different-other" and professionals agree on
the importance of self-evaluation beyond
criteria which depict life conditions (22).

Indeed, the principle of Normalization and the
Integration Model viewed the "different-other"
as an individual with a sickness/deficit that
needs to be cured mainly by his own efforts
with the help of experts. However, the Social
Paradigm and the Inclusion Movement viewed
the "different-other" as an individual with
uniqueness who can contribute to society in
his own special way. The following aspects
demonstrate how the "different-other" is
viewed by the Social Inclusion Movement: 1.
Uniqueness: belief that every individual is
unique; 2. Pluralism: acknowledgement that
people are different from one another and
society must maintain social pluralism with
regard to diversity of needs and not only with
regard to ways of life, ethnic or political
diversity. 3. Giving rather than taking: belief
that every person is unique and therefore can
contribute to society in some way; 4. Holistic
point of view: consideration of the
environment as part of the individual; equal
consideration of points of strength and
deficits; understanding that the disability is
one out of many other features of the
individual. It might be concluded that the
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3a WHKJIy3Wja TO pasriiefyBaaT ,,pa3iInIHUOT
JIPYT* KaKo 3Ha4YaeH 3a OMIITECTBOTO M CE CTpe-
MarT J1a My TIOMOTHAT Ja CH CO3/1a/Ie KUBOT IIITO,
UCTO TaKa, ke Oujie 3Ha4YaeH 3a Hero.

Ce monece 3aKIIydoOK, MOTOA, JIeKa HA ,,Pa3iuy-
HHUTe APYru* ce rjeaa Kako Ha ,3HAYAjHU
Pa3IM4YHM APYTH“ cHoped OMIITEeCTBEHO-eKO-
JIOIIKATA MApaJurmMa W JABHKEHETO 3a Ol-
ITecTBeHa MHKJYy3Hja. [lpamamero, cemnak, e
JTAJTK OIIIITECTBEHATa WHKIy3Hja Ha ,,pa3iTHIHU-
OT Jpyr ce mpuMeHyBa BO IpakTuhkara. OBa
TMpallame ce MpOoydyBa MPeKy pa3IndHH IpUMe-
pH IITO TO MTOKAXKyBaaT ja30T MeI'y COHOT U He-
TOBOTO CIIPOBEYBAHE.

3. Cecawna cumyayuja

CrnemHuBe MPUMEPHU ja MOKAXYBaaT CEraiiHaTta
CUTyallja BO H3pAEJICKOTO OMINTECTBO MPEKY
JIBa TIPUCTAra; HHTErpalrja u HHKIIy3Hja.

1. 3akonooaecmeomo 60 npunoz Ha cmyoeH-
mume co noceOHu nompedu 60 6UCOKOMO 00-
pazosanue: 3aKOHOT 3a €IHAKBH [IpaBa HA JIUIIA-
Ta co mompedeHocT (8) u 3aKOHOT 3a MpaBaTa Ha
CTYACHTHUTE CO MOTEMIKOTHH BO YUECHETO Ha (a-
Kynrerute (23) v pa3BUBaar mpasarta Ha ,,paz-
JUYHUOT Jpyr CTyAeHT. JOMONHWUTENHO, W3-
PaeJCKOTO OIIITECTBO 3a MOJOOpyBame Ha BU-
COKOTO 00pa3oBaHHUE 3a CTYJIEHTUTE CO IOTEII-
kot Bo yueweTo (LESHEM) u wa npyrure
LEHTPH 3a TOJJIPIIKA, UMa 11eJ Ja 006e30emu aka-
JIeMCKa, €MOIMOHAHA M COLMjajiHa TOAPIIKa
3a OBUE CTyJeHTH. Hekou o uctpaxyBamaTa ro
MOKa)KyBaaT 3aJI0BOJICTBOTO Ha CTyIEHTHUTE (24),
JOJIeKa JIPYTH COOIINTYBaaT JeKa YCIyTHTe 3a
MOJJIPIIKA HE OAroBapaaT Ha COLMjATHHTE H
MICUXOJIOUIKUTE MOTPeOU Ha CTYOEHTHTE CO IO-
npedeHocT (25). 3a0eNemKuTe 0 CTyICHTHTE TO
HarjacyBaar CJIeIHOBO: IpelaBaunTe MMOKaKyBa-
aT OrpaHMYEHO MO3HABAE 3a MPOMUCHTE U 32
noripedeHocTuTe (26); CTyIeHTUTe CO ToIpede-
HOCT YyBCTBYBaaT HEJOCTAaTOK Ha pa3dmpame u
CEH3UTHBHOCT O[] Je7l OJl MpeAaBaunuTe, Kako U
ONOMBHOCT W HHU30K TIpar Ha ToJiepaHIHja 3a
,.pazmmaauTe npyra’ (27, 28). OBue Ha0oIU KaKo
Jla POTUBpEYaT Ha KOHIENTOT 3a ,,KBaJUTET Ha
JKMBOT®, 3a KOJIITO ce 30opyBalie morope, Ou-
JISjKU TIOENUHIINTE COOMIITYBAaT 3a YyBCTBA Ha
THLTYyBamke U PppycTpaiyja, KOu He ce COOABETHU
Ha YyBCTBaTa Ha 3aJ0BOJICTBO M MOYHT.

Social Paradigm and the Inclusion Movement
consider the "different-other" as meaningful to
society, and strive to help him create life that
will also be perceived as meaningful by him.

It is concluded, then, that "different-others"
are considered as 'significant different-
others" according to The Social-Ecological
Paradigm and the Social Inclusion Move-
ment. The question is, however, whether so-
cial inclusion of the "different-other" take
place in practice. This issue is examined via
different examples which demonstrate the gap
between the dream and its implementation.

3. The Current Situation

The following examples demonstrate the
current situation in the Israeli society via the
two approaches: Integration and Inclusion.

1. Legislation in favor of students with special
needs in Higher Education: "The Act for the
Equality of Rights for Individuals with
Disability" (8) and "The Act for the Rights of
Students with Learning Disabilities in Post-
Secondary Schools" (23) pursue the rights of
the "different-other" student. In addition, The
Israeli Society for the Enhancement of Higher
Education for Students with Learning Disa-
bilities (LESHEM) and other support centers
aim at providing academic, emotional, and
social support for these students. Some studies
report students' satisfaction (24), while others
report that the support services do not provide
adequate response for the social and
psychological needs of students with disabilities
(25). The students' perceptions highlight the
following points: Lecturers demonstrate limi-
ted knowledge on legislation and on disabilities
(26); Students with disabilities feel lack of
understanding and sensitivity on the part of
some of the lecturers, as well as rejection and
little tolerance for being "different-others" (27,
28). These findings seem to contradict the
concept of "Quality of Life" which was
discussed earlier, because these individuals
report feelings of deprivation and frustration
which do not agree with feelings of satisfaction
and respect.
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2. Bpabomysamwe: Bo 2005 roguHa IOHECEHA €
Pesomynnja 3a BpaboTyBame Ha JUIATA CO IIO-
ceOnn motpedbu. Bo Hea ce Bemu: Bo Uspaern, de-
Hec, IuYyama co nocebHu nompeodu ce UCKIyYeHu
00 nazapom Ha mpyoom, Hajyecmo nopaou
npeopacyoume u MecHo2paoocma Ha pabomo-
oasavyume KoOUwimo Hemaam pasdouparse 3a no-
ceonume nompebou. Co osaa Pezonyyuja ce ox-
pabpysaam pabomooasaqume 0a 2u epabomyea-
am osue auya, HyoejKku um QUHAHCUCKA CIUMY-
aayuja. Toa ce nocmuenysa co obenedxicysarbe Ha
npouzeooume 00 npemmpujamujama wmo 6pa-
bomyeaam auya co nocebnu nompedbu. Pezony-
yujama e 3aCHOBAHA HA NOCHMOEUKOMO 3AKOHO-
dascmeo 60 Eepona u 6o CAJ] (npeBeneHO o1
eBpejcku). JleHec, IeHTpUTE 3a pexaduinTaluja
IoMaraaT BO CMECTYBam€ Ha JIMIaTa CO MOCeOHU
moTpedn BO PabOTHIIHHIIM W MM 00e30emyBaaT
JWYHA TIOJUIPINKA HUM M Ha HUBHUTE PadOTO/a-
Baun. ['opecniomenarara Pe3onymmja kako na My
NPOTUBPEYN HA TIPHHIMIIOT HAa WHKIY3HWja, Ou-
Jejku co o0erexyBambe Ha MPOU3BOIUTE ,,H3pa-
0O0TEHO OfT JTUITA CO TTOCEOHM TOTPedn™ ce Tmoco-
4yBa JieKa OBHE JIMIIa ce pu(aTeHu camo nopa-
Ou HUBHUTE TIOCEOHU TOTpeOHU, a HE U HOKpaj
HUBHHTE NonpedeHoctu. Ha Toj HauuH, pokycor
HE € CTaBCH HAa YHUKAaTHOCTA HAa TAJCHTHTE Ha
,»PA3JIMYHUOT JPYT'‘, TYKy Ha Heropara rnomnpeue-
HOCT, a KOTa TOTEHIMjATHHOT padoToiaBad ke
MTOKaKe WHTEpEC J1a To/ja BpabOTH, TOj TO MpaBU
TOA Kako HEroB IPHIOHEC KOH ,,pa3inuHUTE
JIpyru‘ mopaad HUBHaTa mnompedeHocT. HeBos-
MOXKHO € Jla C€ 3aMHCJIM WHTEPB]y 3a paboTra BO
KOCIITO JIUIETO CO MOCEOHU MOTpedu ke Ouie
MIpalIaHo Kako MOXKe Jia TIPUIOHECe 32 0Baa KOM-
MaHuja, CO e J1a C€ OTKPHE CKPUEHNOT TaJICHT.
OBue numa ce OOMYHO CTHIMaTH3UPaHH KaKo
»PA3IMMYHA JIPYTH', TTa pabOTHHUTE 3amadd IITO
cc HaMCHETH 3a HUB Ke OMIar Ha HUCKU IO3H-
LM, CO HUCKU Oapama U HHCKa TIaTa.

VYire moBeke, aHTHANCKPUMHHATOPCKATA JIETHC-
JaTHBa HE ycIieBa Jja TO CMEHM HPOLEHTOT Ha
HEBPaOOTEHU ,,pa3lIMYHU JPYTH: TPaKTUIHO,
15% o oHME CO MpaBO Ha WHBAIUICKA TCH3Uja
O]l COIMjaJJHOTO OCHTypYyBame c€ BPaDOTEeHU;
6% ce BpabOTEHW BO pPaMKHTE HA ,,3aIITHTCHU
BpabOTEHH " U Ce TIATCHU MO/ POCEKOT, O€3 CO-
nyjanHy OeHeUIIMU; Mall TPOIEHT Off HHUB Ce
BpaboTeHu Ha coboaHuoT mazap (11). M mokpaj
OBHE IOJIATOIM, EKCIIEPTUTE MPOICHYBaaT JIeKa
40% om HMB MOXKaT Jja Ce MHTETrpHUpaaT Ha ma3a-
port Ha TpyaoT (29). C¢ ymire mocrojaT Mecra Ha

2. Employment: in 2005 a Bill supporting the
employment of individuals with special needs
was issued. It says: "In Israel today
individuals with special needs are excluded
from the work market, quite often because of
prejudices  and  narrow-mindedness  of
employers who are unaware of special needs.
This Bill aims at encouraging employers to
employ these individuals by offering financial
incentives. This is done by marking the
products of companies which employ
individuals with special needs. This Bill is
based on existing legislation in Europe and in
the US" (translated from Hebrew). Currently,
rehabilitation centers help in the placement of
individuals with special needs in work places
and provide personal support to these
individuals and to their employers. The above
mentioned Bill seems to contradict the
principle of Inclusion, because marking the
products as "made by individuals with special
needs" indicates that these individuals are
accepted due to their special needs rather than
despite their disabilities. Thus, the focus does
not dwell on the unique talents of the
"different-other" but rather on his disability,
and when the potential employer expresses his
wish to employ him/her, he does so as proof to
his social contribution towards "different-
others" due to their disability. It is quite
impossible to imagine a job interview in which
an individual with special needs is asked "how
can you best contribute to our company?" in an
attempt to identify a latent talent. These
individuals are wusually stigmatized as
"different-others" and the jobs they are
designated for will be of low requirements and
pay.

Moreover, the anti-discriminatory legislation
fails to change the rate of unemployment
among "different-others": practically 15% of
those entitled to a disability pension from the
Social Welfare are employed; 6% are
employed in the framework of "protected
employment" and are under-paid with no
social benefits; a small percentage of them is
employed in the Free Market (11). Despite
these data, experts estimate that 40% of them
can be integrated in the job market (29) work
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KOHMIITO ce N30ErHyBa BpabOTyBambe Ha ,,pa3iiny-
HHUTE JPYrH™ TOPaaud CTPABOT OJ HAPYIIyBame
Ha HUBHATA MPOAYKTUBHOCT U MPOPHUTAOHITHOCT.

3. Jluyama co nocebnu nompeodu 60 xapeocka-
ma (UCKIyYumesino npasociasHa) 3aeOHUUaA:
Borzikovsky, conujanen paboTHUK, TM ONHIITYBa
CTHTMHUTE, CTEPEOTUIIMTE U TIPEApacyUTe KOH-
IITO ja TIONpevyBaaT WHKITy3HjaTa Ha JIMIaTa co
MEHTAITHH HapylIyBamka BO XapeAcKaTa 3aeIHH-
1la ¥ UM TMPOTHBpeYaT Ha IOJIUTHKHUTE 32 paHa
uaeHTH(HKAILIMja HA MCHTAJIHUTE HapyIllyBamba U
MpoTrpaMuTe 3a MHTEpBeHNHWja Bo M3paen u BO
3anagHoto ommrectBo (30). Borzikovsky cmera
JieKa, OHejKi OpaKkOBHUTE Ce TPENOAPENSHH CO
,»IOTOBOP‘* BO KOJIITO € KPYIHjaieH MPHIOHECOT
3a CEMEjCTBOTO, MEHTAIHOTO HapyIIyBame Ha
HEKO] O] WICHOBHTE Ha CEMEJCTBOTO MOXE JIa ja
3arpo3u peryTandjara Ha CeMEjCTBOTO, a Ha TOj
HA4YMH U MOXHOCTHTE 32 ,,00ap‘ map co apyru-
Te JIeTa, ,,pa3INIHUOT IPYT* € HajuecTo OIBOCH
JOMa U OCTaHyBa HEIWjarHOCTHUIMPAaH M HE ce
pabotu co Hero. CTaBoT 3a ,,pa3MUYHUOT APYT
BO oBue 3aeauuim (8% oj nomynanujata Bo MU3-
paen) He caMoO IITO MPOTUBPEYH HA WHKITy3HjaTa
TyKY, UCTO TaKa, U3pa3yBa OTTylyBame, O70MBa-
e U 0JIBOjYBamkhe, KOUIITO T0 KapaKTepu3upaar
CTaBOT Ha OMNILITECTBOTO 3a JIUIATA CO TONpeye-
HOCT BO JanieqHoto MuHaro. [Iporecor crnapysa-
BE BO paMKHTE Ha XapelcKara 3aelHUIa TMpo-
TUBPEYH Ha XYMaHUCTHYKO-XOIUCTUIKUOT TIPH-
CTall, KOj € OCHOBEH IPHUHITUIT HA JIBHKCHETO 32
WHKITy3Uja, OUIEjKN OBOj TIPUHIIMII CE OJHECYBa
Ha cWjata W cilabocTa Ha CEKOj TOSAWHEI, ja
Npu3HaBa HEroBaTa YHHMKAaTHAa BPEOHOCT U IO
MOTTUKHYBa TUIypaln3MOT. 3aTroa, MOXKE Ja ce
NPETIIOCTaBU AeKa ,,KBAJIUTETOT Ha >KMBOT® Ha
TIOEZMHITUTE BO XapecKara 3aeTHHIA € Ha HHC-
K0 HUBO. MHTEpecHO € na ce ucmuTa Jami OBHe
COTJIelyBarba CE€ OJHECYyBaaT Ha EKCTPEMHHTE
TPYIIU Of APYTHTE PENUTHH, KOWINTO HE ce JIel
O]l OBa HCTPaXKyBarbe.

I'opecrioMeHaTHTe IPUMEPH MOKAKYBaaT AeKa U
MOKpaj HarpegHaTaTa JIETUCIIATHBA, ,,pa3IHIHH-
oT Ipyr He ce cMeTra 3a ,3HavyacH pPa3IudeH
JIpyT* Ha MPAaKTUYHO HUBO M BO HEKOW KYJITYpO-
JIOIIKH KOHTEKCTH.

wPaznuuen opyz“ 60 konmexkcm na obpaszosa-
Huemo:

1. Hnmezpayucku mooden
3akoHOT 3a moceOHO oOpa3oBanue on 1998 ro-
JIUHA T YTBpAyBa NPHUBHUJIIETHUTE U MOCEOHUTE

places which avoid employing "different-
others" fearing a damage to their productivity
and profitability still exist.

3. Individuals with mental disorders in Haredi
(extreme Orthodox) community: Borzikovsky
a social worker, depicts the stigmas, stereotypes
and prejudices which hinder the inclusion of
individuals with mental disorders in the Haredi
community, and stand in contradiction to the
policy of early identification of mental
disorders and intervention programs in Israel
and in Western society (30). Borzikovsky
argues that since marriages are pre-determined
by "agreements" for which family attribution is
crucial, and mental disorders of a family
member can damage the family reputation and
thus the prospects of a "good" match for the
other children, the "different-other" is often
segregated at home and remains undiagnosed
and untreated. The attitude towards "different-
others" in these communities (8% of the
population in Israel) not only contradicts the
principles of Inclusion but also expresses
alienation, rejection and segregation which
characterized the attitudes of societies towards
the disabled in the distant past. The process of
match-making within the Haredi community
contradicts the Humanistic-Holistic Approach
which is a major principle of the Inclusion
Movement, as this principle relates to strengths
and weaknesses in each individual, encourages
pluralism, and acknowledges the unique value
of each individual. Therefore, it might be
assumed that individuals within the Haredi
community will perceive their "Quality of Life"
as low. It might be interesting to examine
whether these insights are valid for extreme
groups from other religions which were not part
of this study.

The above mentioned examples indicate that
despite advanced legislation, the "different-
other" is not considered as a '"significant
different-other" on the practical level and in
some cultural contexts.

The "Different-Other” in the Context of
Education:

1. The Integration Model
The Special Education Act from 1988
determines the privileges and special services
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YCIYTH ITO K& UM OWAAaT OBO3MOXKEHH Ha yue-
HUIIATE CO MOCEOHU MOTPEOH BO WHCTHUTYLIMHUTE
3a moceoHo obpazoBanue. Cenak, oa 2002 roau-
Ha, YYCHUIUTE CO MOCEOHM MOTPeOU MMaar rmpa-
BO Ha OBHE YCIIyTH BO PaMKUTE Ha PEIOBHOTO
obpazopanne. HaBuctunaa, Onbopot Dorner, koj-
TO TO WCTPaKyBa CHCTEMOT Ha CIICIHjajiHa
enykarnmja Bo M3paen, M HaBeIyBa CICIHUBE
nperiopaku: 1. ,DUHAHCUCKHUTE CpelNCcTBa My
npuraraar Ha aetero” 0e3 pasiuKa Kajue € Toa
cMecTeHo; 2. Kputepuymure 1mTo T Onpeaesy-
BaaT TpaBaTa Ha MOEAWHIMTE CE TeMelaT Ha
MO>KHOCTHTE, a He Ha HecriocoOHocTa (12).
WuTerpamucknoT Moen Bo 00pa3oBaHUETO, KOj-
mTo 3ano4yHa Bo 70-THTE TOAMHU O]l MUHATHOT
BEK, Npejjlara KOHTUHYUTET, TOYHYBajKH O] M0-
CCOHM YUMJIMIITA WM UHCTUTYIMU, TIOCCOHH OJ1-
JIeTIeHHja BO PEAOBHUTE YUHIIHINTA, IETyMHA UH-
Terpanyja BO PEJOBHUTE OJyIEIeHUja U, KOHEY-
HO, moTronHa uHTerpanyja. Ce 3amara 3a ,,1IoC-
JIeJIHa OTpaHUYyBayKa CpPeIUHA, TO MOTTHKHYBA
EMOIMOHAIHUOT W OIIITECTBEHHOT pa3Boj Ha
»PA3TIMYHUOT IPYT* U ,,KBaJUTETOT HA YKUBOTOT'*
Ha yueHuruTe. OCHOBHU KPUTEPHYMH 32 ITPOIICH-
Ka Ha ,,KBAUIUTETOT Ha JKUBOTOT* BO 0Opa3oBHATa
mporpama ce: IMOYUTYBamke Ha TMOCSTUHEIOT, KyJl-
TUBHPAEE HA HEroBaTa KPEaTUBHOCT, TIOTIIUPAHE
Ha CIOCOOHOCTa TIOKPaj HECIIOCOOHOCTA, yuec-
TBYBamE Ha MOEIUHEIIOT BO NPOILECOT Ha JIOHE-
CyBam€ OUTYKH M, KOHEYHO, JJO3BOJYBAamE II0Oe-
JIMHETIOT Ja CH TO M3pa3u CBOeTo Mucieme (15).

2. leusicerve na unkaysujama

Bo cBerioTo Ha ABWKEHETO Ha WHKITY3Hjarta,
Wzeemtajor o Canamanka (32) yTBpAyBa Jieka
CEeKOoe JleTe MMa OCHOBHO IPaBO Ha oOpa3oBa-
HHC ¥ JeKa pa3HOBHIHOCTA Mely nerara e 100-
penojnena. [locienoBaTenHo, ce CIIPOTUBCTABY-
Ba Ha cerperauuckaTa pamkKa M ja oxpabpysa
pa3IMYHOCTAa Ha METOJAWTE Ha TMPEAaBamke IITO
TH 3aI0BOJIyBaatr morpebure Ha merero. Cimd-
HO, HoBara u3jaBa Ha OH 3a npaBara Ha nunaTa
co nomnpeueHocT (33) ja moxBneKyBa morpedara
o0pa3zoBaHHETO Aa OWIIEe TOCTAITHO U OECIIaTHO
3a CUTE Jella CO TOMPEYeHOCT BO 3ae/HUIIATa
BO KOjaIlITO )KUBEAT.

HaBucTtina, MBHXEHETO HA MHKIY3UBHOTO 00-
pasoBanue Oapa KoMmIUIeTHa pedopma Ha obpa-
30BHHOT CHCTEM M TIOBEKE I'M HarjacyBa 3aei-
HUYKHUTE aCMEKTH 32 CHTE YYEHHIH OTKOJIKY
pasIuYHOCTUTE. 3TOpa Ha TOa, Pa3NUIHOCTHUTE
Ce pasriie[yBaaT Kako BPEIHOCT U MOXHOCT 3a

that will be provided to students with special
needs in Special Education Institutes. However,
since 2002 students with special needs are
entitled to these services in Mainstream
Education too. Indeed, Dorner Committee
which examined the Special Education system
in Israel gave the following recommendations:
1. "The budget follows the child", no matter
where he is placed; 2. Criteria which determine
the individual's rights are performance-based
rather than disability-based (12).

The Integration Model in education which
started in the 1970s suggests a continuum,
starting from special schools or institutes,
special classes in mainstream school, partial
integration in mainstream classes, and finally
full integration. It favors "the least restrictive
environment”, encourages the emotional and
social development of the "different-other" and
the "Quality of Life" as a student. The basic
criteria for the evaluation of "Quality of Life"
of an educational program are: respect for the
individual, cultivation of creativity in him,
relying on abilities alongside disabilities,
participation of the individual in decision
making processes, and finally allowing the
individual to express his opinion (15).

2. The Inclusion Movement.

In the light of the Inclusion Movement, The
Salamanca Statement (32) determines that
every child has the basic rights for education
and welcomes diversities among children.
Consequently, it objects to segregated
frameworks and encourages differentiated
teaching methods which revolve around the
child's needs. Similarly, the New Statement of
the UN on the Rights of Individuals with
Disabilities (33) highlights the need to make
education accessible and free of charge for all
children with disabilities in the communities in
which they live.

Indeed, the Inclusion Movement in Education
requires a comprehensive reform in the
educational system and emphasizes aspects that
are common to all students more than the
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NpUMEHa Ha HOBH METOAW Ha MpEAaBame BO
yuuiaumHaTa cpenuHa (34). JBmkemeTo 3a H-
KITy3HWja TIOBHKYBa Ha KOMIUIETHH CTPYKTypal-
HU TIPOMEHU IITO Ke HampaBaT Mporpama J[oc-
TalHa 32 CHTE YYEHHUIHM BO PEJOBHUTE OJJEie-
Huja. Taka, Ronen (31) cMeTa neka yuyeHHIUTE
CO TONpEeYeHoCT He Tpeba ga ce ,,lIOATOTBYB-
aaT* 3a WHKIIy3Hja, 3alITO THE Tpeda na ce Ta-
My YIITE OJf CAMHOT TIOYETOK: VKUHYBAEeMO HA
cezpezayujama 80 pedo8HOMO 00pa308aHue e
OCHOBHO NPABO WIMO MOJce 0d ce Chnopedu Co
YKUHY8aremo Ha pobogume u pacHama Ouc-
Kpumunayuja. Ainscow u cop. (35) Hynar
TUTONOTHja Ha WHKIy3HWjaTa 3acHOBaHa Ha
MPETXOIHUTE UCTPAXKYBakha BO CBETCKH PaMKH:
WHKITy3Wja Ha JUIATa CO IOCEOHW TOTpedw,
WHKJTy3Hja Ha MPOOJIEMaTUYHO OJHECYBame M
JUCLUIUIMHCKA MPOOJeMHu, MHKIy3Wja Ha CHTE
»PUBUYHU TPYIIN 3a HCKIYy4yBarbe, WHKIy3Hja
Ha oOpa3oBaHWE 3a CHUTE M HWHKIy3HWja Ha
yumnmuinte 3a cure. Ainscow and Miles (36)
cMeTaaT JeKa IMpB YEKOp KOH HMHKIy3WjaTa €
MpOMEHaTa BO TepIeNijara Ha HACTaABHUIIUTE
BO OJIHOC Ha TOTCHIHMjaJIOT Ha CIICH(pUIHATA
rpyna y4eHUIIM B OJATOBOPHOCTA IITO Tpeda na
ja moHecat 3a HUBHO moaoOpyBame. D'Amato u
cop. (37) akmeHTOT BO HHUBHUOT IICHUXO-
HEBPOJIOMIKH-EKOJIOIIKH MOIEN 3a TIPo0IeMH BO
YYEHETO IO CTaBaaT Ha XOJUCTHYKUOT MPUCTAIT
KOH NOEAWHEYHH yYeHHUU. MOAENOT ja UcHH-
TyBa HWHTEpakKl{jaTa Mery 4YOBEYKHOT (hakTop
(Ha TIpEMeEp, MO30KOT) U CPEAMHCKUTE (DAKTOPH
(Ha TpuMep, KOJIKY € TOTTHUKHYBauyka WU
nHXuOUpayka cpeauHara). OBOj MOJEN CEKoj
,»pas3IMyeH Ipyre ro riaena Kako HEKoj IITO UMa
MOTEHIWjaJI 3a MPOMEHA W Moao0pyBame U ja
Mpe3eHTrpa UWKINYHATA IapagnrMa 3a paHa
uaeHTu(UKaNMja Ha TOTpPeOUTe, TpPeTMaH U
creneme. OBa € coceMa CIPOTHUBHO Ha TPaad-
UOHATHHOT MEJWIMHCKA MOJEN, CIIOpel Koj
YYEHHUITUTE ce MPOIeHyBaa u TPEeTHUpaa 1Mo Hu3a
MMOBTOPEHU HEYCITECH.

3. Cecawna cumyayuja

CeramrHara o0pa30oBHa PEATHOCT TIOKaXyBa JieKa
VUUITUINTATA C¢ YIITE UMAAT CEJIEKTHBEH CHCTEM
LITO c€ MOTHHPA Ha MOCTUIHYBAakaTa U OLEHKH-
te. Kaje e MecToTo Ha ,,pa3IM4HUTE JPYTrU* BO
oBoj cucrem? Touval (38) moara mo 3akiay4ok
JieKa cTpatudukanyjara Ha ,,rpyra CIocoOHH ™ €

differences. Moreover, the differences are
perceived as a value and an opportunity to
apply innovative teaching methods towards
school improvement (34). The Inclusion
Movement calls for comprehensive structural
changes which will make the curriculum
accessible to all students in mainstream classes.
Thus, Ronen (31) argues that students with
disabilities should not be "prepared" for the
inclusion because they should have been there
initially: "the cancelation of the segregation in
mainstream education is a basic right that can
be compared to the abolishment of slavery and
racial discrimination”. Ainscow et al (35) offer
a typology of inclusion on the basis of previous
studies worldwide: inclusion of individuals with
special needs, inclusion of exceptional
behaviors and discipline problems, inclusion of
all "at-risk" groups for expulsion, inclusion of
Education for All, and inclusion of School for
All. Ainscow and Miles (36) argue that the first
step towards inclusion is a change in teachers'
perception with regard to the potential of
specific  groups of students and the
responsibility for an improvement in their
performance. D'Amato et al (37) place
emphasis in  their = Psycho-neurological-
Ecological model for learning disabilities on a
holistic view of the individual student. The
model examines the interactions between
human factors (e.g. the brain) and
environmental factors (e.g. how supportive or
inhibitive the environment is). This model sees
every "different-other" individual as bearing a
potential for change and improvement, and
present a cyclic paradigm of early identification
of needs, treatment and monitoring. This stands
in total contradiction to the Medical Traditional
Model by which the student is assessed and
treated after repeated failures.

3. The Current Situation

The present educational reality yields that
schools still make a selective system which
relies on achievements and grades. What is the
place of "different-others" in this system?
Touval (38) found that the stratification to
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3agHMYKa KYyJITYpOJIOIIKA BPETHOCT, HaKO
CKpHEHa, U JIeKa YUYEHHIIUTE Ce IPYNUPaHU CIIO-
pea HUBHHUTE CITIOCOOHOCTH M HAYMHOT Ha cebe-
M3pa3yBame YIITE OTKAKO KE TO 3alOYHAT KO-
JyBamkETO M BO TEKOT Ha MIKOIYBambETO, BKITYTy-
BajKH TO CMECTYBaETO BO PaMKUTE Ha IMOCEOHO
obpazoBanue. Touval ja MOTBpAyBa MCUXOIIOMIKA-
Ta TAMEH3Mja Ha CTPABOT M HEMPHjaTHOCTA, TOT-
TUKHATH O] CIIPaBYyBAETO HA HACTABHUIIUTE CO
»PA3IUYHUTE APYTU*, BO CHOPOTHUBHOCT Ha YyB-
CTBOTO Ha 0e30eHOCT M CI000/a Ha ,,peIOBHU-
Te* yueHur. Kako IomojHeHUe, CTaHIapIHUTE
TECTOBH IITO Oea BOBEAECHH BO YUMJIMIITATA TIPE]T
HEKOJIKY TOJIMHH, BPIIAT IOT0JjeM MPUTUCOK Ha
HACTaBHHUIUTE 32 JIa T CIPOBENAT MOTPEOHUTE
CTaHJapX BO HacTaBHara paboTa, a BO HCTO
BpEMe Ce OUeKyBa Jia Ce IMOBP3aT CO ,,pa3THIHUTE
IpyTH W J1a ja HampaBaT Tporpamara Ipu-
(darnuBa M 3a HUB. Bo mpeTXoJHOTO HCTpaxy-
Bame, UCTO Taka Oea IMPETCTAaBeHU JBaTa ja3a Me-
Iy IEeKJIapaTUBHOTO U MPAKTUYHOTO HUBO (39-41).
On apyra ctpana, Oerre BOBeZIeHa HOBaTa M IO-
noOpeHa paMKa 3a JIejCTBYBambe BO KOHTEKCT Ha
WHKJTy3WjaTa Ha ,,pa3IUdHUTe APYTH BO PEIOB-
HOTO OOpa3oBaHWe: AMaHIMaHOT 7 BO 3aKOHOT
3a crrernyjarHo oopaszosanue 1998 ox 2002 romau-
Ha (42), MuHCTepCcTBO 3a MmocebHa MOMyJalmja
on 2007 roxguHa (43) 1 HOBH OOpa30BHU U Opra-
HUBAIMCKUA TporpaMu Bo yuwiuiiTata oj 2012
roguHa (44). Kako pesynrar, pecypcure cera ce
HACOYCHU KOH WHJWBUAyaHM OOpPa30BHU TIPO-
rpamu (MOIT). Tue ce dokycupaar Ha paHa
nneHTn(uKanja Ha MoceOHUTEe MOTPeOH, Tpo-
CJICZICHA CO WHTCH3WBHO TMOAy4YyBame. VIHIUBU-
IyaJTHUTE YacOBH CE€ MPEIBUACHU 32 OJJCITHUTE
YYEHHII CO TOTEIIKOTUH WM TIOTIPEYEHOCT, CO
e J]a ce TIOTPYKaT 3a HUBHUTE TOTpedu. Toram
MOXKE JIa Ce CMeTa JIeKa JI0JIcKa KapaKTePUCTUKU-
T€ IITO TPEOBI3AyBaaT BO CHCTEMOT TIOBEKe
OJIrOBapaaT Ha MHTErpalyja OTKOJKY Ha HWHKITY-
3Wja, EIIEMEHTHTE Ha JIBIKSHETO 33 MHKITY3Hja BO
00pa3oBaHMETO Beke MOXKaT Jia Ce JETeKTHpaar,
pedrekTupaHn O XOJHUCTUYKHOT IPHUCTAl Ha
»PA3IMYHUOT JPYyT*, OI CIIO3HABAKHETO HA pas-
JMYHOCTA Ha TIOTpeOWTE W, Tpe] CE, MPETCTaBY-
BaaT oOWI ma ce paszdepe Jeka oOBpcka Ha y4H-
JIIIITAaTa € J]a Ce 3a/I0BOJIAT MMOCEOHUTE TTOTPeOH U
Jla ce HalpaBaT HEOMXOJHHUTE CTPYKTYPHH IIpO-
MeHU. Bo corimacHOCT co 0Ba, HETOXOAHO € TIPo-
MEHA Ha CTaBOT ,,CIIC/ICHE Ha AeTeTO " U npudaka-
E5€ OJITOBOPHOCT 32 Pa3IMYHOCTUTE, CO IITO CE JIa-

"ability groups" is a common cultural value,
although latent, and that students are stratified
in groups according to their abilities and
performance from the moment they start school
and throughout school, including placement in
special ~ education  frameworks.  Touval
acknowledges the psychological dimension of
fear and unease which accompanies teachers'
handling of "different-others" as opposed to the
feeling of safety and comfort towards "regular”
students. In addition, the Standard Tests that
were introduced to schools a few years ago put
more pressure on teachers to meet the required
performance standards, while at the same time
they are expected to relate to "different-others"
and make the curriculum accessible for them
too. The gaps between the declarative and
practical levels of inclusion were also
demonstrated in previous studies (39-41).

On the other hand, new and enhanced
frameworks for action with regard to the
inclusion of "different-others" in mainstream
education have been introduced: Amendment 7
to the Special Education Act 1988 from 2002,
(42) the Educational Ministry Circular on
Special Populations from 2007, (43) and the
new educational and organizational program in
schools from 2012 (44). As a result, resources
are now allocated for Individual Educational
Programs (IEP). They focus on early
identification of special needs followed by
intensive teaching. Individual hours are
allocated to individual students with difficulties
or disabilities in order to cater for their needs. It
might be argued, then, that while the prevailing
features of the system match Integration more
than Inclusion, elements of the Inclusion
Movement in education can already be
detected, reflected by a holistic view of the
"different-other", acknowledgement of the
diversity of needs, and above all an attempt to
understand that it is the responsibility of school
to cater for special needs and make the
necessary structural changes. In this respect it
is indeed a shift from relying totally on "within
child factors" to account for the difficulties
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Ba BYKHOCT HA YUHJIUIITHUOT (akTop (45).

WM mokpaj cenekTHBHATa NPHUPOJA HA YUMIIHII-
tara Bo V3paen peHec, mpomeHara OJf HHTErpa-
Mja ¥ HOpManu3alyja BO MHKIy3Hja BO o0pa-
30BHHOT CHCTEM, ITOCOYYBa J€Ka ,Pa3THIHHOT
APYr* ce cMeTa 3a 3HAYaeH U Jieka 00pa3OBHU-
OT CHCTEM € Ha CpeJIMHA O] OBOj MPOIIEC.

3aKknyuokK

OBaa cTaTyja u3Bene ABa HOBH KOHIIENTA - ,,pa3-
JU4YEH Opyr' U ,,;3HavacH paziudeH Apyr', Kou-
mro Oea pasrieaHd BO KOHTEKCT Ha OIIITEC-
TBEHATa WHTETpalfja U UHKIy3HWja, a, UCTO TaKa,
M BO KOHTEKCT Ha WHKITy3UBHOTO 0Opa3oBaHHUE.
Juckycmjara ToKaka JeKa TIepIenmnujata Ha
,»PA3TMYHUOT JApYr' neHec € Ha KPCTOCHHLA U
MOKaXXyBa Jieka uMa mpasaunau. OJ apyra crpa-
Ha, JEKJIapaTUBHOTO HIBO MPETCTABEHO O] 3aK0-
HOJTABCTBOTO TOBP3aHO CO JIMIaTa CO MOCEOHHU
noTpedu oxapazyBa MO3UTHBEH CTaB KOH ,,pa3-
JUYHUTE APYru* U HampenHara cBecT. Cemnak,
MPaKTUIHOTO HUBO TOKAXyBa JIeKa HOPMHUTE Ce
YTBPAEHHU O]l OHME IITO C€ CMETaaT 3a ,,HopMaJ-
HU* BO OIMITECTBOTO W J€Ka TJIaBHUTE HAIoOpH
ce HaCOYeHH KOH HOpManu3aliija Ha ,,pa3IndHu-
TE JPYrH* BO OIIITECTBEHUOT W OOPAa30BHUOT
KOHTeKCT. Ce YMHU JIeKa ceraiHara OIIITecTBe-
Ha ¥ 00pa30BHA MHTETPAIlH]ja ITOBEKE CE OKUBY-
Ba KakO YMH Ha Jby0e3HOCT WJIM ONMIITeCTBEHA
HOJIKHOCT 32 ,,paslMYHUTE OPYTH™ OTKOJKY
KaKo OCHOBHO TpaBoO Ha oBHe Jmia. OmimTecTBo-
TO C¢ YIITE TIOBEKE Ce TIOTITHPA Ha HECITOCOOHOC-
Ta OTKOJIKY Ha YHMKAaTHOCTA Ha OBHE JIMIA U HE
ycreBa Jia ce mpedpiii o1 CTaAnyMOT Ha WHTET-
pamija (BO cBeTJIOCTa Ha HOpMallM3alldjaTa) BO
CTaluyM Ha MHKJIy3Wja (BO CBETJIOCTa Ha Xyma-
HU3aIMjaTa ¥ YOBEKOBUTE MPaBa).

OBaa MCKyCHja ce BpaTH U Ha ITOYETHUTE Ipa-
mama: ,,Jlamm ox oBaa ToYka Ha Iiefame pas-
JUYHUOT® Jpyr € ’3HayaeH pasindeH apyr:?
Jamu Toj/Taa e BkirydeH(a) BO OMIITECTBOTO U BO
00pa30BHHUOT CHCTEM WJIM TOj/Taa € caMo (hU3rd-
k1 uHTerpupan(a)?* Ilorope usnoxxeHara AucKy-
CHja JTI03BOJYBA ,,IIOTyHETaTUBEH * OTOBOP: ,,HE-
TaTHBEH'* 3aIlTO ,,pa3IMYHUTE IPYTH c& YyIITe
ce cMeTaaT 3a ,,pa3luYHu" 07 MHOTY acleKTH, a
,,[IOJTy** 3aT0a IITO MOBEKE HE MOXKE JIa C€ UTHO-
pupaar. ['oneM Mpeau3uBHK 32 OMNIITECTBOTO €
Jla HalpaBW OTPOMEH CKOK 3a Ja TO MPEMOCTH
,,[TIOTyHETaTUBHUOT* OATOBOP BO ,,JIOBUTUBEH",

towards the importance of school factors (45).

Despite the selective nature of schools in Israel
nowadays, the shift from Integration and Normali-
zation towards Inclusion in the educational system
indicates that "different-others" are considered
as significant and that the educational system is
in the midst of a process.

Summary

This article has brought forth two new concepts
- "different-other", and "significant different-
other" that were explored in the context of
social integration and inclusion, and also in the
context of inclusive education. The discussion
revealed that the perception of the "different-
other" nowadays is at a crossroad and
demonstrates gaps. On the one hand, the
declarative level represented by legislation with
regard to individuals with special needs reflects
a positive attitude towards "different-others"
and advanced awareness. However, the
practical level demonstrates that norms are
determined by those considered as "normal" by
society, and that the main efforts are made
towards the normalization of "different others"
in social and educational contexts, although the
educational system seems to demonstrate more
progress than the social context. It seems that
currently social or educational integration is
perceived as an act of courtesy or a social
duty towards "different-others" rather than a
basic right of these individuals. Society still
dwells on the disability rather than on the
uniqueness of these individuals, and fails to
shift from the stage of Integration (in the light
of Normalization) to the stage of Inclusion (in
the light of Humanism and human rights).

This discussion takes us back to the initial
questions: "Is the "different-other" a
"significant different-other" at this point? Is
he/she included in society and the educational
system or is he/she being physically
integrated?" The above discussion allows a
"semi-negative" answer: "negative" because
"different-others" are still perceived as
"different" in many respects, and 'semi' because
they cannot be ignored anymore. It is a big
challenge for a society to make a huge leap in
order to build the bridge from the "semi-
negative" answer to a '"positive" one, by
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yOenyBajku ja jaBHOCTa JeKa HHKIy3WjaTa Ha
,»PA3JIMYHUTE JIPYTU* € BPOJIEHO YOBEKOBO Ipa-
BO, U 3aT0A OIIITECTBOTO UMa JIOJDKHOCT J1a UM
ru 00e30equ OBHE TpaBa W Jla UM TIOMOTHE Jia
CTaHaT ,,3HAYAjHU Pa3JIM4YHH JPYru®, a He ca-
MO ,,pa3JIMYHU APYTHU‘.

Kongpruxm na unmepecu

ABTOpOT m3jaByBa /Ieka HeMa KOH(JIUKT HA WH-
TepecH.
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